Contemporary university education is based on the development of students' competences that is generally being understood as the unity of knowledge, skills and value attitudes. While knowledge and skills can be easily measured and evaluated in the teaching / learning process, value attitudes seem to fall in the category of more intangible things, the development of which could not be very easily tested and assessed. Therefore, value attitudes may not always be in the focus of attention of university teachers, although they seem to be responsible for nurturing value attitudes of students. The development of value attitudes in the process of plurilingual education is especially necessary as values can be the core or foundation that helps learners realize the necessity of learning languages, foster their motivation and expand their understanding and acceptance of diversity issues. Thus, the aim of this research was to find out the university teachers' views on the development of students' value attitudes in plurilingual education. The aim was specified by several research questions: why values should be integrated in the teaching of their subjects, what values could be developed within the framework of teaching their subjects at universities, and what teaching / learning methods should be applied. The research was qualitative, there were 10 teachers from different universities of Lithuania interviewed and it was carried out in 2017. The results of the current research were compared with the research into university teachers' viewpoints on the development of value attitudes conducted in 2013, when university teachers from Ukraine, Georgia, and Latvia were interviewed. The conclusion is made that university teachers are aware of the necessity of the development of values in plurilingual education, although they seem to lack the Know-How. University teachers have to create favourable learning environment, choose appropriate teaching / learning materials and apply suitable teaching / learning methods.
Introduction
Plurilingualism, which is a fundamental principle of the Council of Europe language education policies, is defined by Beacco & Byram (2003, p.15) as: "the intrinsic capacity of all speakers to use and learn, alone or through teaching, more than one language." An expanded viewpoint of plurilingualism, encompassing not only the linguistic but cultural aspects as well, is presented in the Common European Framework of Reference for Languages (https://www.coe.int/t/dg4/linguistic/source/framework_en.pdf p.168), where plurilingual and pluricultural competence is referred to as "the ability to use languages for the purposes of communication and to take part in intercultural interaction, where a person, viewed as a social agent has proficiency, of varying degrees, in several languages and experience of several cultures." The updated version of CEFR (2017, p. 28) provides a more extensive explanation of the reason why most of the references to plurilingualism in the CEFR are to 'plurilingual and pluricultural competence':"This is because the two aspects usually go hand-in-hand. Having said that, however, one form of unevenness may actually be that one aspect (e.g. pluricultural competence) is much stronger than the other (e.g. plurilingual competence)". Evidently, the development of plurilingual competence of learners is inseparable from the enhancement of their understanding of the culture of the target language or languages. In other words, strengthening the learners' cultural awareness, as Beacco & Byram (2003) state, is closely related to their acceptance of differences with respect to the collective values, behavior and standards of a different society. Such cultural awareness building is a matter of education which is linked with the process of teaching and learning languages. Given the peaceful philosophy of language learning that plurilingualism is based on and the fact that pluricultural competence does not develop on its own, but is interconnected with the learners' intercultural experience, exposure to and acceptance of cultural differences and the otherness, purposeful educational intervention aimed at the development of pluricultural competence of learners seems to be unavoidable.
The problem of the research
In accordance with Bologna declaration (2005) university education in Lithuania is based on the development of students' competences the latter being understood as the unity of knowledge, skills and value attitudes. The main aim of competence-based learning is to develop not only subject-specific competences necessary for a certain future profession, but to develop students' general competences as well, enabling them to function successfully in multilingual and multicultural professional fields. Thus, the requirements that higher education institutions face nowadays seem to provide favourable conditions for the development of competences and value attitudes of students. However, while knowledge and skills can be easily measured and evaluated in the teaching / learning process, value attitudes seem to fall in the category of more intangible things, the development of which could not be very easily tested and assessed. Therefore, value attitudes may not always be in the focus of attention of university teachers, although they have to be responsible for nurturing value attitudes of students in the teaching / learning process. There is no denying the fact that the development of plurilingual and pluricultural competences is closely linked with the development of students' value attitudes which, alongside the other dimensions of a competence, i.e. knowledge and skills, make up the core foundation of learning languages. Undoubtedly, a better understanding of the meaningfulness of such values as respect, tolerance, sensitivity, and responsibility raises students' awareness of the culture of the other and strengthens their acceptance of diversity issues. However, the problematic issue is, whether the teaching / learning process of foreign languages at contemporary universities really serves the development of students' value attitudes to prepare them for a successful communication in a multilingual and multicultural world. Thus, the subject of the research is values in language teaching / learning process and the aim of the research is to find out university teachers' views on the development of students' value attitudes in plurilingual education. The aim is specified by several research questions: why values should be integrated in the teaching of their subjects, what values could be developed within the framework of teaching their subjects at universities, and how and by what teaching / learning methods this process should be handled.
The novelty of the research
It should be mentioned, however, that the concept of plurilingual education is not a new one and there has been a lot of research done recently into different aspects of plurilingual education. A large amount of research is carried out in university settings addressing plurilingual and pluricultural approaches in Foreign Language Education. For instance, the research carried out by P. Lobo (2016) proves that reformulation of foreign language classes with a plurilingual approach can empower students from diverse backgrounds with selfknowledge and tolerance towards alterity. Similarly E. research results showed that the use of plurilingual repertoires of learners may be advantageous for learning and participation in similar higher education classroom settings and, ultimately, for strengthening internationalisation. Furthermore, E. Moore, L. Nussbaum, E. & Borràs (2013) provide empirical insights into how internationalisation of universities, -and in particular the teaching of subjects in a second language -can be achieved in harmony with existing plurilingualism at the same time ensuring complexity of disciplinary content. Other scholars (Starkey-Perret & Narcy-Combes, 2017) tested the implementation of a task-based plurilingual program with postgraduate students of Foreign Languages and International Business in a predominately monolingual area and identified the strengths, weaknesses, opportunities and threats involved. Their research results revealed the research participants' positive acknowledgment of the social value, the intercultural dimension and representations of language acquisition and plurilingualism. The other research, as presented by C. C. López and M. González-Davies (2016) , focuses on how different plurilingual practices (code-switching and translation) can be successfully used in a foreign language classroom to improve students' linguistic capacities. Similarly the findings presented by M. Pujol-Ferran, J. M. DiSanto, N. N. Rodríguez and A. Morales (2016) also show successful application of plurilingual pedagogies across the college curriculum, in science, humanities, education, and linguistics courses. The four case studies presented demonstrate how they integrated dynamic translingual teaching practices such as translation, code-switching, cross-linguistic analysis, and the use of students' linguistic repertoires to complete assignments in multilingual classrooms. The researchers found that plurilingual pedagogies enable students to discover their linguistic strengths and utilize them to complete college assignments. Other scientists, such as C. Jeoffrion, A. Marcouyeux, R. Starkey-Perret, M. Narcy-Combes, and I. Birkan (2014) explored the university students' viewpoint of the use of plurilingual practices in a monolingual French academic setting and revealed that advanced students who learn several languages have a more plurilingual posture than beginners or those who learn fewer languages.
The analysis of the recent research articles on plurilingual education showed that there is a lot of research carried out to demonstrate the application of plurilingual practices in schools. G. Prasad (2015) , for instance, presents the analysis of the process of creating plurilingual multimodal books with students and teachers across five different schools and presented very positive results of inclusive plurilingual pedagogy. A similar successful account of this kind of pedagogy is presented by R. Fielding (2016) whose research results proved that children in Australian schools enjoyed the learning process more by using their plurilingulal experience and teachers expanded their own linguistic repertoires. The researcher maintains the view that teachers must reconceptualize language learning to acknowledge the language resources of children with plurilingual experiences. A more positive change in teachers' approaches to language teaching to develop students' intercultural communicative competence in plurilingual contexts is provided by C. Tolosa, C. Biebricher, M. East, and J. Howard's (2018) research results. Their study offers valuable insights for teacher education into the ways teachers' inquiries can support curricular change. Another interesting study is presented by J. B. Clark, A. Vanthuyne and C. Mady (2014) who attempt to answer the questions what it means to be and become a bi/multilingual and multicultural language teacher in today's plurilingual times.
However, the analysis of theoretical literature on plurilingual education reveals that the research into foreign language teachers' approach to the development of learners' value attitudes in plurilingual education has not been given adequate attention and some more light should be shed on the empirical reality in order to get a deeper insight into university teachers' awareness of and readiness to integrate values into the foreign language teaching/ learning process.
Methodology
Methodological guidelines of the research The research was based on:
 The insights of constructivism theory claiming that each person is a uniquely constructed individual that cannot function separately, any intention of human behaviour is collectivist in nature, social reality is determined by all the members of the group, therefore maintaining relations with others requires respect for others; the decision making process should focus on the welfare of the community preserving each member's honour and fairness of pluralistic societies (May 1987) . ISSN 1987-9601 (print) 
Methods of the research
In order to achieve the aim of the current research, i.e. to find out the university teachers' views on the development of students' value attitudes in plurilingual education, theoretical and empirical research methods were used. Descriptive, analytic and comparative approaches were used for the analysis of educational and linguistic literature as well as Lithuanian and European documents on plurilingualism in order to provide the theoretical-analytical framework for the empirical research. The qualitative, expert interview method was applied with a focus on the deepening and broadening of the understanding of teachers' views on the development of students' value attitudes. There were 10 teachers of different languages (English -4 teachers, German -1, Lithuanian -2, Russian -2, Spanish -1) representing different institutions of higher education of Lithuania (Vilnius University, Vytautas Magnus University, Kaunas University of Technology, University of Educational Sciences, University of Applied Sciences) interviewed who were asked for their outlook on the research questions.
The criteria for the selection of experts, teachers of languages, were the following: 10 years' and above teaching experience at institutions of higher education; scientific degree; experience of curriculum design and study program development; participation in projects on the development of national educational documents. The research was carried out in 2017.
The research participants were asked some questions concerning the development of values in the language / teaching process at universities. The research data collection technique was a structured interview, including questions pertaining to the constituent parts of the teaching / learning process: teaching aims, content, methods, the place of values in the teaching process as well as possibilities of integration of values in the plurilingual education ( ). The data of structured interviews were organized using a thematic analysis to identify all important themes mentioned by the experts and by applying categories and subcategories for each question of the interview.
In order to obtain a deeper insight into the experts' views, the results of the current research were compared with the research into university teachers' viewpoints on the development of value attitudes conducted in 2013, when university teachers from Ukraine, Georgia, and Latvia, who participated in a Tempus project "Development and Introduction of Multilingual Teacher Education programmes at universities of Georgia and Ukraine (DIMTEGU)" (No. 530360-TEMPUS-12012-1GE-TEMPUS-JPCR2012 -2014), were interviewed by using the same data collection technique.
Theoretical background of the research
The State Education Strategy 2013 -2022 provides the strategic framework for the development of the education system in Lithuania. One of its objectives is "to develop value orientations of each person that will 2013 -2022, p.2) . One of the prerequisites for the implementation of this aim, among others, is the development of openness, creativity and responsibility, which are considered to be the fundamental values of progress. These values are further specified as follows: openness to a different approach, positive initiatives, dialogue, cooperation, innovation; creativity in generating valuable ideas and in implementing them; responsibility for their actions, morality, and active care not only for themselves, but also for their environment, community and country. The language education policy specification (Kalbų mokymo politikos aprašas, 2006) of Lithuania states that in the process of teaching / learning foreign languages students improve themselves as personalities, develop value-related attitudes such as openness to the target language and intercultural diversity; they qualify themselves for living in the multicultural and multilingual world that requires the mastering of general competences and skills. One of the components of competences -the attitudes are specified by the European Centre of Modern Languages as follows: attitude to foreign languages, cultures and/or persons, to linguistic, cultural and/or human diversity in the environment; to language in general; to linguistic, cultural and/or human diversity in general (http://carap.ecml.at/Descriptorsofresources/2/tabid/3592/language/en-GB/Default.aspx). The specification of these attitudes reveal the embedded values: sensitivity, respect to linguistic, cultural or human diversity.
The development of the above-mentioned competences and value attitudes set very serious requirements for foreign language teachers, who have to constantly reflect their practices and make the necessary adjustments in their teaching practices. Moreover, as Angela Scarino and Anthony J. Liddicoat (2009, p.69 -70) state, "learning is a deeply social and cultural process that involves active construction through interaction, mediation, talk, questioning, and scaffolding with more knowledgeable others". Thus, the knowledgeable language teachers have to be able to create a favourable learning environment, choose appropriate teaching materials and apply suitable teaching and assessment methods. Moreover, intercultural language teaching / learning as Angela Scarino and Anthony J. Liddicoat (2009, p. 33 -36) following capacities of language teachers that enable them to foster students' awareness of the target language culture and strengthen their understanding and acceptance of cultural differences: -ability to evaluate and select a variety of texts, source materials and activities which awaken learners' interest in and help them to develop their knowledge and understanding of their own and the other language culture (cultural facts, events, ability to create opportunities for learners to explore the culture of target language communities out of class (Internet, emails etc); -ability to evaluate and select a variety of texts, source materials and activities which make learners aware of similarities and differences in sociocultural 'norms of behaviour'; -ability to evaluate and select activities (role plays, simulated situations etc.) which help learners to develop their socio-cultural competence; -ability to evaluate and select a variety of texts, source material and activities which help learners to reflect on the concept of 'otherness' and understand different value systems; -ability to evaluate and select texts, source materials and activities to make the learners aware of stereotyped views and challenge these; -ability to evaluate and select activities which enhance the learners' intercultural awareness; -ability to evaluate and select a variety of texts and activities to make learners aware of the interrelationship between culture and language; -ability to assess the learners' knowledge of cultural facts, events etc. of the target language communities; -ability to assess the learners' ability to make comparisons between their own culture and that of target language communities; -ability to assess the learner's ability to respond and act appropriately in encounters with the target language culture. It could be maintained that having mastered such competences teachers are able to foster their students' value attitudes and prepare them for successful functioning in multicultural working environments.
Research results
As mentioned earlier, the aim of the current qualitative research is to reveal teachers' viewpoints of the connection between values and the language teaching / learning process. As language teaching / learning is closely linked with cultural and linguistic diversity, the values are essential in this domain to develop students' holistic personalities and to foster their plurilingual and pluricultural competences. To reveal the place of values in language teaching / learning process the experts' structured interviews were carried out that revealed several overarching themes. The empirical research data analysis allowed identification of the categories and subcategories that are presented in the Tables and the analysis of the empirical data below. Links between value education and foreign language teaching are defined by the categories "Aims of teaching languages", "Place of values in the educational process", "Attention to values in the language teaching / learning process", "Teaching methods to develop students' value attitudes in language teaching / learning process", "Importance of the development of values in plurilingual education", "Ways value attitudes of students could be be fostered in plurilingual education","Values to be fostered in the language teaching / learning process".
The content of the category "Aims of teaching languages", presented in Table 1 below, reveals the objectives of language teaching such as development of students' communicative competence, creative and critical thinking, professional communicative skills, and familiarization with the culture of the target language. The content of this category shows that the main focus of language teachers' attention is paid to the development of students' communicative, linguistic competence and familiarization with the culture of the target language studied, which seems to be in compliance with the requirements of CERF (2017).
The Category of "Place of values in educational process", presented in Table 2 below, reveals the experts' approach that refers to the values being important in the educational process. ISSN 1987-9601 (print) 
<It is indirect. It is not the main purpose of the course, but it is certainly felt throughout.> <It is important: I always stress values such as academic integrity and honesty as well as respect for other people's opinions.>
Some of the research participants claimed that values are important for the choice of the teaching materials. Others mainained the view that values encourage students' motivation to succeed and to grow as well as to learn a foreign language and to know more about the culture of the target language. It was emphasized by some of the respondents that language is the value of every nation. Nearly all ponted out that ELT is a highly value-laden subject and that it is not just a means of communication but also a very powerful tool for developing critical thinking and value transfer, thus, important for students' identity formation ('<...> language is a tool for development and reconstruction of the ways students understand the world and themselves <...>'). However, one respondent claimed that development of the linguistic competence is not the main purpose of the course, but it is certainly felt throughout, very much depending on the choice of themes studied according to the curriculum and and the target audience of students. It should also be mentioned that the respondents' answers demonstrated that some subjects, within the scope of language teaching/ learning, provide more favourable opportunities for the development of values than others, for instance, the course of English Language for the Students of Philosophy and the course on English Morphology ('<...> Values could be fostered more directly in culture classes than in language classes, especially language classes that teach pure grammar <...>').
The Category of "Attention to values in the language teaching / learning process", presented in Table 3 below, is defined by subcategories which reveal the respondents' views on the importance of values in language teaching/ learning process. Some of the research participants acknowledged an evident need to develop students' value attitudes as ('<...> students are very sensitive and are not self-critical, they prefer to criticize others more than to be objective <...>'). Others claim the importance of values to be linked with cultures of the target language ('<...> value is respect not only for my language but also for other languages and cultures <...>'). Some others stated that values are different and everyone has different value attitudes, therefore they try to avoid the topic of values ('<...> students belong to the other generation and have different values <...>'), whereas others expressed the view that development of value attitudes might be indirect ('<...> we can influence and develop their values indirectly and subtly <...>'). O Some research participants highlighted that academic integrity and students' desire to improve are of great importance for university education. The Category of "Teaching methods to develop students' value attitudes in the language teaching / learning process", presented in Table 4 below, is specified by subcategories that determine the choice of teaching / learning methods that assure successful integration of values into the language teaching / learning process. 
analysing examples, and discussing difficult issues>
This category reveals such notional contexts as: involving students in peer group assessment, and selfassessment, extensive use of communicative language teaching and action-based approaches, discussion to encourage students' critical thinking ('<...> discussions in small groups on a variety of cultural and linguistic phenomena <...>'). Some teachers expressed a very strong opinion on the development of values (<...> I do not agree with the idea that "values" can be taught. You just need to talk with the students, select a topic you are teaching in order to have a discussion, share experiences <...>') supporting her argument by the statement that the best method is the presentation of examples and the promotion of critical thinking.
The Category of "Importance of the development of values in plurilingual education", presented in Table 5 below, revealed the teachers' viewpoints to the place of values in the language teaching / learning process. ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org students' respect for their own <...>'). Other research participants highlighted that value attitudes are very important as they are the "engine" of all life and pointed out the role of universities in the development of value attitudes of students ('<...> higher education is the place where the growth and maturation of the learner as a whole human being should be inspired and reinforced <...>'). Still others related the importance of values with the process of internalistion of higher education ('<...> nowadays it's particularly important because there are many international students who come from different cultures <...>').
The Category of "Ways value attitudes of students could be be fostered in plurilingual education" is presented in Table 6 below. This Category is explained by the subcategories of social interaction and group work ('<...> Setting up common ground rules with agreed values could also help group members to foster values <...>'), raising awareness of students ('<...> students could also be taught not to accept any idea at face value, but to critically appraise it and form their own opinion about it <...>'), discussion, justification of the opinion, presentations on a chosen cultural theme, which express very similar ideas mentioned in the category describing teaching / learning methods. Some of the respondents mentioned the personality of the teacher as well as students' experience to be of great imporatnce ('<...> teacher's personal experience as well as students' experiences, events in the world and in Lithuania, and their discussion and their interpretation <...>').
The Category of "Values to be fostered in the language teaching / learning process", presented in Table  7 below, defines the values that could be fostered in the language teaching/ learning process. It should be pointed out that similar tendencies have emerged in the research into values in plurilingual education, conducted in 2013 when university teachers from Ukraine, Georgia, and Latvia, who participated in Tempus project "Development and Introduction of Multilingual Teacher Education programmes at universities of Georgia and Ukraine (DIMTEGU)" (No. 530360-TEMPUS-12012-1GE-TEMPUS-JPCR2012 -2014), were interviewed by using the same data collection technique. By answering the question if they pay enough attention to values in the language teaching / learning process, the research participants demonstrated similar viewpoints to the ones expressed by the language teachers of the Lithuanian universities. Most of them were aware of the necessity for values in education, some others' awareness level of it was lower. It could be mentioned, however, that the research participants provided a more extensive enumeration of the teaching / learning methods for the development of value attitudes than the Lithuanian interviewees. They have mentioned experiential learning, problem-based teaching, project work, cooperative learning, reflection, culture oriented approach, communicative activities, active learning, discussions, brainstorming, case-studies, presentations, debates. Some of their answers revealed some deeper insights into the reality of the application of enumerated teaching / learning methods ('<...> teaching values in an inexplicit way; speaking about cultural values, British or American culture; the best method is immersion; by showing to students the rich cultural heritage of a given culture; by providing knowledge that the gap between cultures is always a challenge to bridge over <...>'). By providing the answers to the question why the development of values is necessary in plurilingual education they mentioned that values determine one's behavior, therefore it is important to develop students' values. They have also stressed the fact that plurilingualism itself presupposes respect for other cultures, democracy and diversity ('<...> It strengthens one's love of the native language and culture as well as the culture of others <...>'). Some others expressed similar ideas ('<...> plurilingual education is based on values, helps form empathy to other cultures, respect to other nations, values make the multilingual education full-fledged, develops the perception of equality <...>'), which undoubtedly prove the research participants' understanding of the importance of values in plurilingul education. ISSN 1987-9601 (print) International Journal of Multilingual Education www.multilingualeducation.org
Conclusions
The empirical research data analysis leads to the following conclusions that could be made: university teachers are aware of the necessity of the development of values in plurilingual education. Nearly all the teacher experts, who participated in the research, agree that teaching languages is inseparable from cultural issues and that values are embedded in the cultures of the target languages. In terms of teaching / learning methods, the most appropriate ones seemed to be: involving students in peer or group assessment and self-assessment, extensive use of communicative language teaching and action-based approaches, discussion to encourage students' critical thinking. The interviewees' answers also revealed that university teachers have to purposefully choose appropriate teaching / learning materials to develop students' value attitudes. The interviewees' answers revealed that the most important values that should be fostered during language teaching/ learning process are: multiculturalism, tolerance and empathy; respect for different cultures, tolerance regarding different opinions, and academic integrity.
